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Piloting SFL Strategies in Grades 3 and 5 

JFK Elementary: Courtney Bryan, Jacie Knapp, Sarah Legault

SMC: Rita MacDonald (ALD), Beth Peterson (ED)

Context

· Positive response to January 2011 CREATE SFL training (Schleppegrell and deOliveira) led to interest at JFK in using SFL strategies to increase Ss’ ability to read complex grade-level text; three JFK teachers signed onto project with support of principal.
· Peterson and MacDonald developed a 6-hour intensive training during summer.
· Additional PD during summer school at JFK provided opportunity for modeling and teacher trials with strategies across grades 1-5.
· Implementation began in October, with observations by SMC faculty. Teachers continue to have difficulty accessing linguistically complex text to use, but are building up some resources in that area.
Teacher Feedback on Pilot
· JK had thought 5-column charting would be hard, but it wasn’t; saw an increase in Ss’ comprehension--without having done the charting, Ss would have read superficially and had no idea of content, but having done it, they got the meaning of the reading. Taught it as a comprehension-monitoring strategy and Ss were excited and got into it.
· CB has done several logic maps on SmartBoard; sees increase in Ss’ engagement with text; it helps Ss realize how much work they’re doing when they read; increases Ss’ buy-in.
· Beth Peterson (post-observation): saw increased use of challenging non-fiction text, used for all Ss because T had a way to teach it; Ss were fully engaged, and were getting the strategies; Ss moved easily into a meta-analysis of the language of the text, rather than being engaged merely by its content.
What did we learn, collectively, from this project?
· These strategies can inspire readers at any age and grade-level to tackle difficult texts.
· If done regularly with good texts, these exercises can inspire Ss to read and think deeply.
· Seems, in a simple way, to teach Ss how to read deeply; teaches Ss to think critically about what they read.
Recommendations 

· Yes, do go ahead with this approach.  

· Teachers should just dive in and start; you can’t really do it incorrectly. It’s all about engaging students in exploring language and meaning.

· Don’t use only the simpler, quicker strategies. Do the prep to find good readings and use the 5-column charting early on--benefits in student comprehension and engagement outweigh the discomfort of teacher uncertainty about correctness and the prep involved.
· Using the quicker strategies also, as brief exercises to help Ss ‘play’ regularly with language; perhaps in stations/exit cards/group activities.
· Start with a team who supports one another, and share findings, readings, etc. with colleagues.
· Need prep time and assistance in finding good texts; keep file of photocopied readings.
· Embed PD into grade-level team meetings, then provide modeling, observation, feedback. 

Suggested SFL Activities to Increase Linguistic Complexity
The following list of strategies is our version of some of Fang’s suggested strategies. Remember to work across all 3 levels: word, sentence and connected discourse. Also remember--SFL experts say that it doesn’t matter if teachers get it ‘right’. What matters is that we do it. It’s not the answers that produce the benefit for students--it’s the process of engaging with language and meaning in this way.
	Word Level Strategies

	Vocabulary--Teach morphemes as they occur--vocabulary instruction on steroids!

	Nominalizations, Changing Verbs to Nouns--Help students practice creating nominalizations (erode>erosion; develop>development, survive>survival)

	Sentence Level Strategies

	Noun Phrase Search--Find the longest ‘things’ in a sentence-Help students understand that all those words are just one ‘thing’...and get faster at processing lengthy chunks of language.

	Noun Phrase Deconstruction & Expansion—Practice with long noun phrases. Put one up on the board and challenge students to break it into as many separate sentences as possible. Then, do the reverse: see how many more details they can fit into that long noun phrase.

	Sentence Squashing—Generate several small sentences, and challenge students to ‘squash’ those ideas into increasingly fewer sentences (not compound sentences, but complex ones...more ‘grown-up’...students get this, if you guide them).

	Stretchy Sentences--Build excruciatingly long sentences with your students. The gorgeous orange cat with the long silky fur that was on my front porch when I got up early to ride my bike to the store for the morning paper was licking its paws with so much satisfaction that I had to look quickly at the bird feeder to see if any stray feathers from newly deceased birds lay underneath as clues to the cause of such extreme happiness so early in the morning.

	Discourse Level Strategies

	Metaphoric/Lexical Cohesion—Point it out whenever you see a good example of it. Highlight the relevant words and show how their use connects and builds ideas across sentences.

	Map the Logic--On a regular basis (once/week?), put a substantial paragraph up on the board and mark it up with colored markers to show things like: pronouns and their referents, lexical cohesion, nominalization, long noun phrases, theme/rheme patterns, modal verbs and adverbs used to soften one’s position. Start with the simpler ones, and add in more complicated ones as the weeks pass. Use a text that students really will encounter. Students enjoy this, and even the native speakers in the room delight in seeing how this language works.

	Code-switching--Scribe as students give you an explanation of something (in conversational English). Then, ask them how they’d write it for a science journal. Do it in reverse: show them a brief academic article, notice some of its language features and ask ‘How do you think this scientist would have explained it to her neighbor? Would she have written it differently? Let’s re-write it for her neighbors.” Move back and forth with examples, helping students experience the difference between a conversational tone in writing and the more formal academic register. 

	5-column charting--chart out each separate, non-embedded clause into columns [circumstance; participant, process, participant, circumstance]; notice and mark patterns & language.
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Much of this information is adapted from Fang, Lamme & Pringle (2010). Language and Literacy in Inquiry-Based Science Classrooms, Grades 3-8, published jointly by Corwin Press and the National Science Teachers Association Press. This book gives enough SFL theory to help readers grasp its power, but moves quickly to a teacher-friendly approach to SFL application, listing many strategies that can have a huge benefit to students with very little expenditure of class time. 
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